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Introduction

The purpose of this document is to provide staff with practical advice on the teaching and
learning of writing and grammar within Wester Cleddens and the Enhanced Learning
Resource (ELR). In this document, you will find clear guidance on how to teach, plan, mark

and assess pleces of work

There is also guidance about the teaching of grammar within Wester Cleddens and ELR with

reference to our progressive plarmers from Early to Second Level.

Planning

e Class teachers should pLan a minimum of two writing lessons per week .

e One writing lesson should have a dear writing focus and the second writing lesson should

be cross-curricular based ie. a science report.

In Primary | and 2, children should be provided with opportunities to write daily as well as
participating in teacher led writing sessions. This can include providing opportunities for
children to ‘have a go’ through play, VCOP activities, role play and active spelling
activities. This can be evidenced through photographs or videos, where appropriate.
Children in Primary | and 2 should be writing News" (Recount) every week.

There are writing planners for Early — Second level with specific success criteria for each
genre. Class Teachers should highlight the genres that they are covering per term in the
dass forward, planners.

Teachers should record on their writing planner, the titles of the pieces they intend to
teach per genre per term however, titles maybe responsive so you might not know prior to
planning. Class Teachers should also record the titles of the pieces of work that they intend

to assess per term.
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As a. school, we use many aspects of the Big Writing™ approach. Children are familiar with
the "VCOP" aspects of writing and a multisensory approach is used to help embed this across
the curriculum. Each aspect of VCOP has an assigned colour and children are shown
through teacher modelling, how to highlight their writing in relevant colours to show their
usage of the aspects of VCOP in their writing.

Vocabulary in Red "‘ Connectives in Green i
(Pink Highlighter) y (Green Highlighter) ¢
Openers in Blue / <
(Blue Highlighter) * (Yellow Highlighter)

Class Teachers™ should provide the opportunity and model to pupils how to ‘uplevel' a. piece of
writing work using the aspects of VCOP. This is in order to further develop children’s editing
skills and to add depth to their writing.

The man tripped over the dog.’

Vake the sentence more exciting by
adding ambitious words, better
Connectives, an excreing opener and
Changing the punctuation.

Following a Visit to his friend the

old, wrinkled man Crashed to the

ground after he tripped over the
matted anhd smelly stray dogr

VCOP Class displays

Each dassroom should have a VCOP display for children to refer to when undertaking any
writing. This should be referred to during writing lessons to remind children of the features
of writing through the use of the appropriate Vocabulary, Connectives, Openers and

Punctuation. Children should have access to vocabuiarg mats where mqu,'wed

All dasses should also have access to thhLLghters to allow children to Ldmt'ucg vocabu[arg,
connectives, openers and punctuation in accordance to the colour cod'mg shown above in their

wr'Lt'Lng or a given text.

There are interactive B'Lg WrLthg resources on the compucter network under the folder entitled
‘Students’. In here are warm up games that can be used as an introduction to a writing

lesson. You can choose from either the \B'Lg Writing Game’ or VCOP Games’ programmes.
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| Informative | Narrative Poetry ‘

Infermative Instructional/ Marrative Persuasive Recount

Procedural

Second | evel

£
== DLsmrﬁLve| Explanation | Poetry Narrative ‘ Persuasive
Ay

Recount ‘ Informative Instructional /Procedural

Marking Writing

When the dass have completed a piece of writing, the writing should be split into three groups
for marking. The dass teacher should read each groups piece of writing and they should be

marked as the following:
Primary | — 3

o Group | — Teacher Assessed
Teacher to mark this groups work fully against the Pupil Friendly Marking Criteria
and should provide children with next steps to improve their writing
Group 2 — Teacher Marked
Teacher to provide feedback about the piece of writing, using two stars and a wish.
(This should be done verbally in Primary )
Group 3 — Self/Peer Assessed
Children to peer or self assess their writing, using the Pupil Friendly Writing Criteria
where appropriate. Primary | and 2 to do this orally and using traffic lights. P3
should begin to provide written peer assessment feedback. The Class Teacher will use a
verbal feedback” stamp.
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Primary - — 7
Group | — Teacher Assessed
Teacher to mark this groups work fully against the Pupil Friendly Marking
Criteria and should provide children with next steps to improve their writing
(two stars and a wish)
Group 2 — Self Assessed
Children should self assess their writing against the Pupil Friendly Writing
Criteria. The teacher will then read this work and provide feedback using two
stars and a wish.
Group 3 —Peer Assessed
Children should peer assess another child’s work against the Pupil Friendly
Writing Criteria. They should give peer feedback using two stars and a wish.

Recording Writing and Literacy Work

Children should record their weekly taught writing lesson in the green ‘Taught \/\/rLthg' Jjotter

Children should have one written piece of work completed per week in this jotter. The writing will be

whichever genre is the focus for the term.

When a new genre is taught, there should be a copy of the Pupil Friendly Writing Criteria. inserted
into the jotter and the cold writing piece should follow on from this. This will allow the Class
Teacher and Pupil to identify particular aspects of the genre specific criteria to focus on for

subsequent taught writing lessons.

There should be three taught writing lessons for each genre. The fourth lesson should be an assessed
piece and recorded in the Pupil Whriting Folder.
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Children should record any other areas of Literacy or Literacy taught across the curriculum in

the purple Literacy Jotter.
Children should have one written piece of work recorded and completed most days in this jotter.

Examples of work to be contained could incude:

Handwrlt‘mg
Grammar
ComprehensLon tasks in Reading

A Report on a Science experiment

An Informative piece on an aspect of RME e.g. a leaflet about the festival of Holi (unless

this is part of the ‘tauvght erthg' focus genre for that term.

An Explanation plece of writing about Tsunamis as part of a Japan topic
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The "Writing Folder” should be where children record their ‘assessed piece” of writing for each genre
throughout the school year. The assessed pieces of writing will move on with the child throughout the
school so, for example, by the time the child reaches Primary 7, they will have / assessed examples of
Recount writing. It allows for the Teacher, Pupil and Parent to see the child’s progression from year

to year as they progress through the school.

Handwriting

Children’s written work should be presented, in a neat and legible manner. It is preferred that
children from Primary L+ onwards use joined handwriting when finalising a written piece.

You can find more information about the programme for handwrttmg in the Wester

Cleddens Handwriting Poltcg.

Paragraphing:

Perarg 3 & L miss a line before starting a. new paragraph.

Primary 5 — / leave a two finger indent when writing a new paragraph. They do not
miss a. line.

When completing a piece of writing using word processing on the computer, all
children should miss a line when taking a new paragraph.

When writing a letter, children should start their letter after they have written the
name of the person they are writing to.

Wester Cleddens Primary
Wester Cleddens Road
Bishopbriggs
Glasgow
GB4 2NQ
Dear Santa Claus,

I am writing to thank you for the wonderful
gifts that you gave me for Christmas. I have really enjoyed
playing my new kevboard and learning new songs. I had a lovely
Christmas and there was even snow! Thank you for sending it!
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Jotter Presentation

In Wester Cleddens Prlmarg, there is a ma.rkmg 9u,'Lde 1o ma.rk'mg any writfen activiti=s that

the children have completed in their literacy jotter.

Please see this below

Try this spelli.n.g again

Cirammar error

A missing word or phmsz
Find the missing m.tha.[ letter
or mLsplu.cad m.thn.[ letter

A missing full stop

Full stop is in the wrong pLa.m

New paragraph

Rewrite in a full sentence

An incorrect answer .
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Pupil Friendly Writing Criteria sheets have been created for both children
and teachers to use to assess children’s writing skills. The criteria. is made
up using:

e  General Writing Skills

e  Genre Spedfic Skills

The ‘General Whriting Skills” are success criteria that apply

across all writing genres with some exceptions. The Genre
Spedﬂc Skills” are success criteria which are spedﬂc to the

writing genre being taught. There are Pupil Friendly Writing
Criteria for each of the writing genres and CfE levels.

At the bottom of the criteria sheet, there is © On criteria sheets for 0.3, 1.3, 2.3 (secure), in this
a space for two stars and a wish to be used  column there will be a faint B’ to show that this
by either pupils or staff to provide feedback. criterion is a benchmark (for teacher knowledge on[g)

How to identify the levels on the Pupil Friendly Writing Criteria
To identify Early, First and Second level within the Pupil Friendly Writing Criteria, a

discreet code has been created for the use of staff.

Early L evel Pupil Friendly Writing Criteria oy

; | &
B eme: ‘ Pupil Friendly Writing Criteria sheets for Early level can be identified by the

% )

My Learning Intention: code of two children at the top of the criteria sheet. i’; .

5 Duol Frigndls Wrifing Critar

Instructional i3 Pupil Friendly Writing Criteria sheets for First level can be identified by the

Name
My Lenrming tetion code of one child and a WCPS badge at the top of the criteria sheet.
Writing Context

na fora game, a recipe, uing equipment, planling & growing, locking af e pels, making swmething |

n— . S Puol Friondl Writing Criter

Instructional

Pupil Friendly Writing Criteria sheets for Second level can be identified by

My | earning Intantion the code of two WCPS badges at the top of the criteria sheet.
‘ Witing Context

ruciions for_a game, a recps. wing equipment, planting & growing, looking after pels, making something

To ascertain where children are within a level, again there is a discreet code at the top of the
Pupil Friendly Writing Criteria sheets for staff to identify where children are. These are
identified through a series of dots at the top left hand corner of the page, along the border as
show below.

One dot indicates that children are Two dots indicate that children are Three dots indicate that children are
working at either O.I, [l or 2.1. working at either 0.2, 1.2 or 2.2. working at either 0.3, 1.3 or 2.3.

Q 0 Ul

0]
Instructionol 5"’;"'7-
Date. MNam:

Tame

My Learning et My — My Lenming nenton

LHarvey



When children are undertaking a piece of taught writing, the teacher may want children to
identify features from the genre success criteria in their work thrrough self-assessment. It is

recommended that staff ask children to identify no more than two features from the success
criteria e.g. sub-headings and an opening statement in an Informative writing piece. Children

can use an orange thhLLghter to show this in their work.

Capybaras

Lapyeara’s ave wostly found in their native South famerica akough a
small pepulation have alse been discovered living n Florida, Belug

3 aduatic = Iy ) both on land and in water - capybaras have Iar.e,,
rittle fur which dries quickly. As a result of Heir webloed +oes and
well-adapted bodies, capybaras ave excellent cwimmers: they tan stay
submerged for several minates at a time.

Althouah they are wot considered o be endangered, capyearas have a
namber of predators. These include pumas and jaguars. when they are young
and simall, capybaras are alse at risk from large snakes, birds avd foxes,

Forward Plans

Each forward planner for Writing will contain a ‘front sheet” for each level (Earlg, First and

Second Level) which contains an overview of the

- Curriculum Orgamsers

- Experienczs and Outcomes
- Benchmarks

Woester Cleddens Wn‘tm.g Planner

ks to support teacher’s professional juda of ack of a level
# | tnpy creafing Sadts of my chowe and | regqularly sclect I. Creates torts selecting sub ject, purpose, format and resources for range of purposes and
sub ect, purpose, format and ressurces to aat S necds of aad zniss
[—
LIT 1-2Ca

o car. el the mast commanlyused wards, wtng y bnowlsdgs | 2 Seells most commenly wsed words cerrecy
of lefter patiorns and spellng rules and wse ressurces to halp 3. Spdls ment vecabulary wsed acress the curricdum corricily.
e spell ricky or unfamliar words. LT 1-2la . Lsms knowisdge of phenics and spelling stratiges when, selling fambar and unfamiliar words.

S s bnowlsdge of th alshabet To lsoats words in @ dichenary or sSusr reference soarcs

Falp spell tricky or unfamiar words.

6. Winte sndependently, punctuaing most sfnces accurately, for camgls, wing captal letir,
fll s5ap. question mark or oicdamation mark

7. Links senftnces wsing comman zn unchins, for eample, and, becusse, but or .

8. Starls snfencs @ varety of wayp o ongage The reader.

9. Chocks writing ts ensurs (f make sonse

10. Presents writing in a dear and logis way usng images and othar foaturss as appropriats.

@ can writs indspondantly, uss asproprials punclusion and
ardsr and Link my sentances in a waig that makes sens, LIT
1-22a

@ Throughuat the writing process, | can. heck that my writing
makes sonse. LT 1230

1 can prosent my writng in @ way that will make t logls
and aftractive for mu readsr, cmbming words, image and
ather features, LT |-2ka

#1 am lrarmeng o e muy netes and other tupes of writing 1o 11.Plans and organises deas and information using an agprapriate format
halp me understand informaten and ideas, oplors preblems, 12, Makes mates 1o help plan wrifing and use: them to areate new tets,
generate and develop idsas or creats naw tet LT |-25a 13, Indudes relovant information . writion tets.

By considring the e of tut | am cresting, | can et Iir. Organises wrisng in & logeal order and a2 approsriat to audionce.

s and relsvant iformation, ongins e n o logeal | 15 s relunt and/ar intresing voabulary as afprepriats for S cndont.
ssquence and use words which well be nteresting and/or
wschal for sthars. UT 126w

& | can, comvey tnformaion, desribe cvans or rocemes, shars | 16, Creates a varuty o fofs for difforent purpeoes.
my opunions or persuade my reader i defforent wais. I7. When writing i conwey nformation, desribe events or processes, shart apinssns or persuade

LT 1-28a/LT 129 - readers i dfferent wais.

al Selocts, orgunuses and conveys Lnformaten in difforent wass.

b} Uses vocabulary and Languag: for speafic purposes.

IShares swn. viewpant and mabes ons or o aftemgs to persuads the reader as aperopriat %

the purpese.
T can, deoribe and share my operiences and hw g made | 16 When wriong t desribe and hars operinces:
e fedl. BNG 306 - Wiites abo? a perssnal operizncs in a lsgal srder, wsng aperopriats vocabulary To descrie
Feding, thought and cvents.

» Hawng eplorsd dements whudh writers wse i different 19, When writng imagnatiely and areativdly-
aenres. | can use what | learn o croate my own siorses, al Craatus own toxts, for ewmgle, stories, poems and plus wiih recogrusabls fratures of gunre.
poerns and plays wifh interestng structurss, characters bl Creates taxts with sidence of strscturs.
and/or sTing. ENG |-3la o Creates snteruiting charactors through ther fulkng and achions and phapical description.
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Beyond the front sheet, there is a planner for each genre with the level (Early, First, Second)

with conatin differentiated criteria (please see below)

Example extract from First Level Writing Planner

I group name, you write the names of the

You will then find suggested
‘contexts’ of which to teach
the genre.

writing groups who are working on each

At the top of the page, you
will find the genre that the

criteria is for

level of the planner.e.g. you might have one

planner for your dass as each group is

working on a. different level within first level

ester Claddzns Wiriting
Cenre: Recount
Ciroup Mame:
] 1.2 1.3
| can write o T for my recownt with limited *| mn write in the past tens.
mappart. '|mmihin'ﬂuﬁntpn—m1mi:gﬁumﬂam!md|.
- |cmwitt-nbu&trm_.|umnpni.mm. "lmhcg'nlnuu.i:niluund.nmtu‘*mbudd
|-:.nnwit(-in'.|mputtn'ua. dmcnp‘limhmgvnﬁngvﬁ.‘nppmptimm
- |cmwitt.lrl‘.|m{i.r~e‘tpeﬂmmngﬂuuwdamu 'lmlrdudnuﬂt‘ﬂuEW.alnmuuﬂing[M_L
and |. whers, who, why and what! B3
| can write ot laast 2 facts shout svenis that #| cn write about my swn operiencs induding fealings,
| can indude most oF the 5 W lwhen, whers, who, "|ﬂnmﬂh3{ndhnbustmmﬂu||uprivunﬂ.m

Group Mame: Ciroup Name:

= |mwritia.1iﬂ&{urm!mmurﬂmﬂ1uppurt
# | can write about my own sperionce and begin 1o
# | can write in the past fanse.
® | can we of laast one cornectie in my writing
(ther,, e, first]
| can wse the werds my and L.
| can. writs at least | fact about an event that

happenzd.

'|mb@1hphnm5miﬁngmhgh5'%
[ﬁhm.wmwho,fhgmldvhﬂ'} willn. support

why and what! in my witing.
| can wse of least 2 time conmeclives in my wriling
ifirat, then, ned, after thatl

®| con s 3 timw connecae To order svents Hirt,
*| mn dooes o suitable Title for my recount. )

|mu1ux-g'mnntm'.bhd.pmtnﬂmmdm‘h

# | can write atout the swentlsl in the order that it

happensd, B}
®| o wse notes that | have taken on & structured

At ‘secure’ ¢.g. 0.3, 1.3 and
3.3, some criteria are
marked by B’ followed by a
number, This is to Ld.enti.fg
the ‘benchmark’ this criteria

You will then find the
planners split into
differentiated criteria set

for: 11 1.2 1.3

teach/complete

When planning your writing
in your forward pla.n.s, you
should write down 3 titles of
pieces of writing you plan to

In addition to your 3
pl.a.nned pieces of writing, you
should also record the title of
the piece of work you plan to

use for assessment of that
genre.

covers (you will find, the
matching number on the
forward plan front sheet
which contains the
experiences and outcomes as
well as the benchmarks.
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\ Cof Wit

Each term, the dass teacher of each stage should assess the writing genres as follows:

Earll_.j Recount + another

First 2 genres per term
Second 3 genres for two terms

2 genres for one term

Staff in the ELR will choose one agreed writing genre per term in line with the mainstream
staff to allow for moderation.

This should ensure that by the end of the academic year, all genres have been assessed.
0 One writing genre will be selected by the SLT as part of the whole school development

of moderation in writing. The moderation of genres will work on a W year cyde.
One/two (dependmg on the number of genres at the stage you are teaching at) of the
remaining writing genres will be selected by the class teacher.

O These writing assessments should be kept in the Pupil Writing Folders.

Children’s assessed writing pieces should be done so without any help from the dass teacher in
order to correctly assess the child’s abLlLtg in that genre. V\/rLthg should be marked against
the appropriate Pupil Friendly Writing Criteria grid. Any assessed pieces of writing should be

kept in the Pupil Writing Folders’. At the end of the school year, the assessed writing in the
Pupil Writing Folder” should not be removed but instead passed on to the next dass teacher
as a baseline for the academic year. By the end of Primary 7, each child should have an

assessed, piece for each genre from Perarg | — 7.

Education Achievement of a level
cotland

Foghlam Alba

Plan

Transforming lives through leamning

Moderation
Learning and teaching Assessment
Use the experiences

Plan collegiately for and outcomes (Es& Os) [ . - L Use benchmarks to
leaming, teaching and to plan leaming and ensure. ..

assessment, ensurin ; assessment of breadth,
breadth, challenge agd teaching for... challenge and application
application, whilst of knowledge, skills and
agreeing standards and

expectations.

Observation of classroom
practice by peers,
leadership team and
across establishments.

Evidence of learning

Examples from across the four contexts of leaming including
day to day leaming, standardised assessments and planned
holistic assessment.

Moderation of a body of
evidence. Sharing,
understanding and
agreeing standards. l l ¢

Achievement of a level — based on the evidence and on your overall professional judgement,

can you show the learner has:

« achieved a breadth of leaming across the knowledge, understanding and skills as set out in the experiences and outcomes for the level

« responded consistently well to the level of challenge set out in the experiences and outcomes for the level and has moved forward to
leaming at the next level in some aspects

« demonstrated application of what they have leamed in new and unfamiliar situations?
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Rocording Assessed, Wit

Children’s score from their assessed piece of writing should be recorded for monitoring and

tracking in the forward planning folder. Please see the format for this in the dass teacher’s

writing folder.

whe adnizs 75— ve 50— G who achisa
100% o s writng i T of 0242 % of e writing
Ibenchmartal shawld be a uld oriteria (bendnmarks]

martad e

Children who achicie 75 = w50 - Childran who achisa
100% of tha niing vt " of 5 ) 045 % of fac uriting
(oenchmarts! shauld bs. i shauld eriteria (benchmarks)

mariad e m o [ a———
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Teacher’s Role

Children’s Role

Help pupils get ideas:

allow thinking time

provide model texts

guide discussions through open
questioning

provide contexts

Take account of purpose and audience

talk, think, rehearse
discuss- class/group/partner
draw, make, list

generate ideas i.e. thought
shower

remember/ re-organise

thoughts

Planning for Writing

teach aspects of different
styles of writing - language,
structure, Layou.t etc.

model writing for children
analyse/discuss model texts
construct a writing frame
together (where appropriate)
set dear criteria with pupils
for writing tasks

make notes

select, sort, reject ideas

talk through and complete
planning page (where
approprLate)

gain/offer advice on partner’s
work

allow space/time to write
help children by asking
appropriate questions
conference with children —
focus discussion on strengths/
development needs (two stars
and a wish)

make decisions during process
about: content, orgamsa.tlon,
language

read aloud (or to themselves)
at intervals, du,r'mg writing —
ask themselves ‘ls this

how/what | want to say?”
amend/add detail

Editing and Proof-
Reading

Encourage pupils as writers to respond

1o text as a reader:

help pupils make alternatives
i.e. remove ambiguity,
irrelevances and omissions etc.
remind children of technical
targets

Proof reading if often better down by,

or with, others:

pupils read own and others
drafts to darify meaning and
amend

children ask questions of each
other, seek responses, make
suggestions

check for omission, repetition,
detail

check technical aspects and
correct

Publication/Celebration

help pupils decode on
what/how to publish

make materials available
give opportunity to share with
an audience

praise, acknow[edge writing

make final copy

make simple decisions on
layout e.g. illustrations

listen. and. respond. positively to
others” writing.
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Monitoring and. Tracki

Monitoring will be carried out by the Senior Leadership Team who will sample pupils work

termly from each dass and discuss children’s progression with teaching staff.

All staff are encou,mged to engage in professLona[ dLalogu.e to ensure that there is a
shared understanding of standards through moderation. These opportunities to share the
standards will lead to increased teacher confidence and better progression for pu,plls from

one level to the next.
Moderation

Staff should take the opportunity to moderate writing at least once per term. Staff
should moderate writing with colleagues at the same CfE level to ensure consistency

and progression..

The Moderation nge is destgned for use bg practitioners to support their
understandmg of moderation. Engag'mg in the moderation process with co[[eagu.es will
assist practitioners in arriving at valid and reliable decisions on learners’ progress

towards, and achievement of, a level. Consequently, this resource will support the

consistency of teachers’ professional judgement, both locally and nationally.

are atthe
heart of every stage

of the cycle Plan learning,

teaching and
assessment using
the to
meet leamners’
needs

highlights
progress and next steps
in learning

Moderation Cycle

is linked Moderation develops a shared understanding

‘Oa SLSEESS criteria of standards and expectations. Moderation is Es and Os

are identied ongoing before, during and after the planning are

reflect
standards within the

clear, relevant and

of learning, teaching and assessment. p——

Regularly use
standards within the
Es and Os and
Benchmarks to Awide range of
and monitor learners’ appropriate
progress ] is gathered which
§ demonstrates breadth,

challenge and Ed i
nge ucation
application Scotland

Foghlam Alba

reflect
an appropriate balance
between ongoing and
periodic assessment
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Universal. and. Taraeted Suopart in Wit

If there are specific pupils within a dass that staff feel, in their professional
judgement, require universal and targeted support with aspects of writing, this
should be raised with the SLT through Tracking and Planning Meetings and
PSG's. Staff should record and identify to SLT what resources they are using the
support the children in their dass and the impact they are having on the learner.

Below are a list of resources that can be used to support children who require
universal or targeted support within you dass. A more in depth list of resources to
help support children with additional support needs across the curriculum can be
found in the staff ‘Learning Pathways™ folder.

o Rapid Writing Resources
e Read Write Inc Phonics One to One Tutoring Kits
o Stiles

o5 Minute Box,

e WordTalk add on to support reading and writing (particularly useful for
children who may have a. profile of Dyslexia)

o Doorway Online Resources

o Toe by Toe

o Clicker 6/7

o DanceMat typing

o Dyslexia Scotland Website Resources

o Story cubes

o Blank Dice (you can add a variety of writing ideas etc.)




Tooical R _ Non-fiction Writi

Year | & 2 e- book on shared area (paper copy in resource base)
Year 3 e- book. on shared area (paper copy in resource base)
Year L+ e~ book on shared area (paper copy in resource base)
Year 5 e- book. on shared area (paper copy in resource base)
Year 6 e- book on shared area (paper copy in resource base)

Topical Resources — Independent Writing Activities

Year | e~ book on shared area (paper copy in resource base)
Year 2 e- book. on shared area (paper copy in resource base
Year 3 e- book on shared area (paper copy in resource base
Year W+ e- book on shared area |
(
(

Year 5 e~ book on shared area paper copy in resource base

)
)
PQPCV" COPy in resource base)
)
)

Year 6 e~ book on shared area paper Copy in resource base

S0 Palmer Whiting Skelston, Flio Boo

Newspaper and Magazine (small flip book) x2
The Myths, Legends, Folk-tales and Fables (small flip book) x2

The Poetry Book (small flip book) x2

The Short Story (small flip book) x2
Advertisements and Pamphlets (small flip book) x2
The Diary and Letters (small flip book) x2

Basic Persuasion (large flip book) — First Level x2
Basic Explanation (large flip book) — First Level x2
Basic Report (large flip book) — First Level x2
Basic Discussion (large flip book) — First Level x2
Basic Recount (large flip book) — First Level x2

Advanced Explanation (large flip book) — Second Level x2
Advanced, Instruction (large flip book) — Second Level x2
Advanced Recount (large flip book) — Second Level x2
Advanced, Discussion. (large flip book) — Second Level x2
Advanced Report (large flip book) — Second Level x2

Interactive Skeletons for Writing Genres CD-ROM x2
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Writing R Corttinnsed

The Oxford Writing Criterion Scale for Scotland — Draft Paper Copy

Big Writing — Writing Voice and Basic Skills (The class teachers guide to Big Writing)
Big Writing — Raisin Writing Standards (A powerful and effective whole-school
approach)

Ros Wilson's Lesson Plans for Big Writing

Werite to the Top (Folder)

Big Writing Game (interactive games to use for lesson warm ups on student drive)
VCOP Games (interactive games to use for lesson warm ups on student drive)

Scholactic Writing Works

Imaginative Writing Key Stage | Resource Box (x3)
Imaginative Writing Key Stage 2 Resource Box (x2)

Non-Fiction Writing Skills Key Stage 2 (x
Non-Fiction Writing Skills Key Stage 2 (x
Non-Fiction Weriting Pro jects Key Stage |
Non-Fiction Writing Skills Key Stage | (x2

)
)
(x2)
)

Stage | — Teaching Writing Teachers Book. and Integrated Story Telling Teachers Book
Stage 2 and 3 — Teaching Writing Linked to Talking, Listening and Reading Teachers
Book

Stage W+ and Stage 5 — Teaching Writing Across Learning Teachers Book

Stage 6 and Stage / (Second Level) — Teaching Writing and Spelling Teachers Book.

THRASS
Resource File — Teacher Handwriting, Reading and Spelling Skills

Weriters Craft

The Writer's Craft by Valerie Thornton

The Young Writer’s Craft by Valerie Thornton

The Young Writer's Craft Answer Book and Copiable Activities by Valerie Thornton
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Hardwriting R
Nelson, Handurit

Nelson Handwriting Resource and Assessment Book Starter Level
Nelson Handwriting Resource and Assessment Book | & 2

}
}

Ne
Nelson Handwriting Resource and Assessment Book 5 & 6

son Handwriting Resource and Assessment Book 3 & L+

Nelson Handwriting Workbook. Starter A
Nelson Handwriting Workbook Starter B
Nelson Handwriting Workbook Starter C
Nelson Handwriting Workbook. |A

Nelson Handwriting Workbook. IB

Nelson Handwriting Workbook. 2A
Nelson Handwriting Workbook 2B

Nelson Handwriting Pupil Book A
elson. Handwriting Pupil Book B
elson Handwriting Pupil Book. 2

elson. Handwriting Pupil Book
elson. Handwriting Pupil Book 5

|
l
|
elson. Handwriting Pupil Book 3
|
|
l

N
N
N
N
N
N

elson. Handwriting Pupil Book 6
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Crammar

Grammar is concerned with the way in which sentences are used in spoken Langu,age, in
reading and in writing. Sentences are the construct which helps give words their sense. The
purpose of teachmg grammar is to enable pu.pL[s to become conscious of patierns of [angu,age

which they can apply in their own work to enhance meaning.

Overview

Please see attached Appmdtx a and b for the overview of grammar and punctuation in

Wester- Cleddens.

When planning grammar for each term, the dass teacher, where appropriate, should try to

match up the skills in the grammar planner to the skills they intend to teach in writing.

Teachers should plan at least one focused grammar lesson a week and take opportunities

d.u.r'mg writing lessons to use and Ldenﬁfg grammar skills.

Grammar Resources

Year 3 Photocopiable Book
Year L+ Photocopiable Book.
Year 5 Photocopiable Book
Year 6 Photocopiable Book

Year | — Year 6 e-books on shared area (paper copies of these are also available in resource

V‘OOYYL)

Prim- Ed

Grammar and Word Study Book. A
Grammar and Word Study Book. B
Grammar and Word Study Book. C
Grammar and Word Study Book. D
Grammar and Word Study Book E
Grammar and Word Study Book F
Grammar and Word Study Book G
Prim-Ed
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Grammar Minutes Book |
Grammar Minutes Book 2
Grammar Minutes Book 3
Grammar Minutes Book L
Grammar Minutes Book 5
Grammar Minutes Book 6

Nelson Grammar

Teacher’s Resource Book for books IA, 1B and 2
Teacher’s Resource Book for books 3 and L
Teacher’s Resource Book for books 5 and 6

Nelson Grammar Workbook A
Nelson Grammar Workbook B

Nelson Grammar Workbook 2A
Nelson Grammar Workbook 2B

elson Grammar Revision Book (let) (x12)
elson. Grammar Pupil Book. la

elson. Grammar- Pupil Book 2

J
}
elson. Grammar Pupil Book b
J
}

elson. Grammar Pupil Book. 3
Nelson. Grammar Pupil Book L
Nelson. Grammar Pupil Book 5
Nelson. Grammar Pupil Book 6
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